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Holistic Approach

* A holistic approach means to provide support that
looks at the whole person, not just their mental
health needs. The support should also consider
their physical, emotional, social and spiritual
wellbeing. o

Education is no longer Cufr:s?")c about learning tangible
and measurable skill& Our past educational
paradigms relied oh the “average” measurements
and standardjzation. Children were prepared to
memorize information and then take placement
examinations.




Although children should be prepped in core subjects
such as mathematics, literature, or science, it is also
important that they be taught how to learn. Holistic
education redefines not only what a core subject is, it also
redefines how children should be taught.

The biggest benefit of a holistic approach isn’t just about

mental development, but it ENCYINPASSES psychological,
social and emotional growth,. *

A holistic approach motkgactes children to learn about a
subject. It instills curioSity and allows children to learn
naturally and creatively. It is also attuned to each

child’s indiwidual persona and learning style, in contrast of
the current mass educational system.




A holistic approach motivates children to learn about a
subject. It instills curiosity and allows children to learn
naturally and creatively. It is also attuned to each

child’s individual persona and learning style, in contrast of
the current mass educational system.

Positive And Long Term Results

The result is a child who develops better communication
and social skills, and better confidence. They feel good
about learning and challenging $hemselves with certain
subjects because these things”offer positive associations.
Intrinsic motivation, in tufn, propels them to be curious,
inquisitive, and evenfjrally be innovative adults in the

workplace. ,
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Implementing a Successful Holistic Aﬂiproach

A holistic methodology seeks to help children develop all their
skills and to build their strengths. As such, this educational
approach is inclined towards play-based learning, children’s
creativity, and their imagination. For instance, a holistic
curriculum could include dance and stage performance,
speech, photography, or painting (to name only a few) in
addition to the “traditional” subjects.

More importantly, a holistic approach would encourage
children to make connections between subjects—for instance,

using their creative skills to spl¥e a practical science or social
problem, or approaching g fereign language similar to the
way they approach a matliematical equation.

This kind of teaching does not confine to the classroom
setting. In fact, parents and educators would do well to create
environments where children can experiment and explore.



Edutainment is an acronym of the words ‘education’
and ‘entertainment’. Etymologically, edutainment is a
process of learning that is designed with the ligature of
education and entertainment in harmony, so that
learning process will be more fun and enjoyable. In a

broad sense, some structurap activities can be
considered as a part of it¢ This kind of activities not only
become a matter of fup%and enjoy for the learner, but
also motivate them &nd charge them to learn things in a
new way. Unconéciously, the learner is entertained as
well as enriched him/her by being educated.




Nowadays in India, this new emerging trend is intensely
used and that gives a victorious aura in ecology of
teaching, specifically in the field of ELT. ‘Teaching’
English in India has always been a highly estimated
prospect. Education system in India has underwent
several changes throughout the history of education in
India- beginning from the ‘gurukul’ system to the
modern (modular) classroom that we see today. As

education system has underw®nt, rather found out the
need to change their mode“f instruction with the
change of time and in_tkis aspect we must keep in mind
that this has been déne or rather this has taken place
in 01i<der to keep pace with the advent of the global
market.




 The most popular six teaching techniques of 21st

century are shown in the below.

Flipped Classroom (Inverting your class)- Learners or
students are motivated by this flipped classroom
technique to draw up for the lesson before the class.
As a result, a dynamic ambiance is generated in the
classroom and students can elaborate on what they
have already studied. Studengs prepare a topic at
home so that the class the.fiext day can be devoted
to answering any questions they have about the
topic. v

o
Thus this allows students to go beyond their normal
boundaries and to explore their natural curiosity.




e Design Thinking (Case Method)-This technique is rooted
on resolving real-life cases through group analysis,
brainstorming, innovation and creative ideas. Although
“Design eshita8 Thinking” is a structured method, in
practice it can be quite messy as some cases may have
no possible solution. However, the Case Method

prepares students for the regk’world and arouses their
curiosity, analytical skﬂlsgﬁd creativity. This technique is
often used in populgrOMBA or Masters Classes to survey
real cases experieficed by companies in the past. Self-
learning-




* Gamification- Learning through the use of games is one
of the teaching methods that have already been explored
especially in elementary and preschool education. By
using games, students learn without even realizing.

Therefore, learning through play or ‘Gamification’ is a
learning technique that can be very effective at any age.

This technique can easily mo;iﬁac%e students. The teacher
should design projects that“are appropriate for their
students, taking into&aftgount their age and knowledge,
while making then? attractive enough to provide extra
motivation.




A variant of the previous section is to
utilize social media in the classroom. Students today
are always bridged to their social network and so will
need little stimulation to get them engaged with
social media in the classroom. The ways you can use
teaching methods are quite varied as there are
hundreds of social networks and possibilities.

Free Online Learning Tools- There is an arrangement

of free online learning tools &vailable which teachers
can use to encourage eggagement, participation and
a sense of entertainmént and fun into the classroom.
Teachers can creat€ an interactive and dynamic
classroom environment using, for example, online
quizzes to test student’s knowledge.




* Comics- comics are new trendy material
which is used for ELT. Suppose a student
who is a fan of comics of Marvel Studios,
he/she can be instructed to write
something on it. In this way the writing

skill of the student is geveloping. Evenly,
pictorial material @fe provided to the
students and tl?ey can be instructed to
write some dialogue format on that
particular task.




* In early days teacher first gave the definition and
then example was used and that is known as
deductive learning. But nowadays as the
classroom becomes learner centered and learner
oriented, the teacher tries to get the answers from
the students before his/her explanation. And this
is the inductive method. In contrast with the

deductive method, inducgvaeoinstruction makes
use of student “noticigg®. To conclude it can be
said that Traditionalmode of chalk-and-talk
Indian classroomteaching is deductive, alternative
teaching approaches are more inductive in 21st
century.




// O\

The Reading Process

T

“The Education of a child is imperfect unless he is
equipped with the ability to read, to decifer, to
interpret and understand the contents of the reading
material”. —R.S. Trivedi
Reading like listening is a decoding process. But it is a very
complex process involving many physical, intellectual and often
emotional reactions. Reading involves the recognition of graphic

symbols, the correlation of these with formal linguistic elements such
as words, phrases, sentences and paragraphs as well as the correlaton
of these with meaning.
/38.1 Aims of Teaching Reading
The aims of teaching reading are as follows.

e To develop the skill of effective oral reading along with accurate
word recognition and meaning.

o Cultivate interest in reading for information and leisure
o To stimulate thought and expression.
e To enrich the reader’s vocabulary.

o To develop the power of comprehending English in the written/
printed form.

e To develop a taste for English language and literature.

38.2 Mechanics of Reading in the Early Stages

Reading in the early stages is a matter of ‘learning to read” and
not ‘reading to learn’. Learning to read in the early stages involves the
following aspects.
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38.2.1 Recognition of Words and Sentences

Recognition of words in print is a mechanical act which depeng
on the movement of the eye. The quicker thf: eye moves along ths
printed line, the more words could be recognized. A fast reader o,
not read word after word. His eyes do not move from one Worg (s
another in a uniform manner. Instead they move in hops; they jumo
from one group of meaningful words to anot.h.er.‘The 810D of wopy,
he recognizes at a glance is known. as recognition span, the perceptuy)
spap or the eye span. After each jump, he pauses for a short while:
then he proceeds to the next group of words. This pause js calle d
fixation during which the reader tries to comprehend what he hag read
In case, what has been read is not meaningful, the reader’s eyes make.
a regressive or backward movement ;hich is called regression. This

regression retards the speed of readin

The pupils should learn to widen their €ye span so that they cap
read m.any /v_v,ords at a glance, shorten the fixation pauses and avoid
regrlesswn../\ Word-to-word reading which is Very common amop
beginners is~harmful to reading. The meaning can be conveyed onlg
when read together as a sentence. Pupils should be given practice fo}rl

swift recognition of words.>
38.2.2 Pronunciation or Utterance of Words and Sentences

K;xother as i i
pect about learning to read is that it i
no requires
(p)ronuncxgﬁon or utterance of words Reading has to be reading z?loud
re:;;en chll}:iren pass through the stage of reading aloud, rapid silent.
et g should .be encouraged for pleasure as well as for thought
e fe @nz p‘l:,ills shox:ild take in complete phrases or groups of words
en reading aj i i
sress nd itongn e ris, oud, use appropriate sounds, juncture,

38.2.3 Reading Speed

be fo
has also b
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[lowed by 4 few questions to make sure that what has been read
een understood/

18.2.4 /[merpretation or Comprehension
’i’his is an ability to unlock meanings by adding together a
mber of associations. Knowledge of English syntax is essential.
;’u:rpretalion also involves the ability to relate the sentence to the total
n
context. ' '
Comprehension is the process of making sense of words,
tences and connected text. Readers typically make use of
d knowledge, vocabulary, grammatical  knowledge,

sen
h text and other strategies to help them understand the

packground
experience Wit

text.
38.3 The
The

stages.
[ ]

Process of Reading
Process of Reading may be broadly divided into three

Recognition stage
Structuring stage
Interpretation stage

38.3.1 Recognition Stage | |
| At this stage the learner simply .recogmses the grzlxiu;
counterparts of the phonolo%ical it;'[;ts' Fl(:; Zistsugge;t:geerfvci(;]gr]uﬂge]y
rd in its written form. icu '
(Sii;t?cll ::on the difference between the §cﬁpt of the'le:srng; sthr:ott};c;
tongue and English and between spelling convenuodino ey of
languages. The learner who follows mother tongue reading

‘spelling_pronunciation’ in reading English w,ill ﬁnd readingccrif‘t;cxz
Hence, @rd recognition refers to the reader’s ability to per

written syﬁlbols to one’s spoken language.v

38.3.2 Structuring Stage _ . L
In the second stage, the leamer sees the symacnce ;ﬁli?‘tgogih:gz
of the items and thereby understands the mimr'i]almand structural
syntactic units{ The learners understand {hiﬂgl;houl 4 be able t0 |
) es. .
meanings of words, phrases and Se";;[ilz signals such as punctuation

recognize the meaning of various grap
n, capitalization etc)

marks, paragraph indentatio ¢

l'
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N Ty
X33 Interpretation Nage
This is the hughest fevel in the provess of reading. A thi

‘ : . &4 s N
the x‘m compeehends the sigmificance of a wond, 4 phras g,
sontence 1 the overall context of the entire discourse. He \‘h\tlor !

) D . \ k\

J&f 0 comprehend the senous and the jocular use of -

o " - S 5 N Q) i ) . w
dt.xm\cguh Detwaen fat and opinton ete. Since this is the ultimae —
;'?: entire provess of reading is geared to attain it. The rcader hlgml'

N . = N N N < \ oy ) * s

) able mr: Quexs the meaning of an unfamiliar word from the co uld

X N (A s F o
m:rc fopee sentence, make a summary of the importang Nin:e“

~ N - - s ‘
> passage and infer the hmu\i of the writer. This is the stage W N
reader really reads for information or pleasure. % then
The above three s .
¢ sages have some comesponde
N g S e, i

theee fevels of hanguage, namely, phonological. svntactic ‘nce ‘\mh fhe
In e provess of reading, these lhl'ft: Rages "o Semanic
parated: tere is alwavs \;ed ’ SIges cannot. be rigidly

S ovenapping and simultaneity of openations

38.4 Models of Reading Process

The o 3 ~ .
Anempes hmp: \t;:\n n::iert:trgﬂ ‘th:pt;:ns mside a reader’s brain,
resulted in several theoretical m\\;els. process of reading which has
Three such models are:

L Tb:‘ t\ﬂﬂﬂ}—up mode]

®  The wop-down model

®  Interactive mode] »

38.4.1 The Bottom-up Model

The bottom-u :
ioput through deccing o ler gy ol O he extin providing
as an activity in ch 0-( Ef‘.'mdwonj ecognition. It explains n:adin:
learns 1o read coud sounds are qmtcbed 0 letter. “The person th
et by e m‘i}k . 7es the habit of responding 10 the sight of
to Lbet\)izom-u mo.jd( of phonemes” (Bloomfield 1933). According

. p oflheprmcssofmading.amader h "
— 0gNizes a number of linowic: )

s_\ll.a;ks_ words, pm&;r hnguuug signals including letters,

markers. ~ grammatical structures and discourse
— selects these signals whj

) e ch mak < i

meaning ake sense and contributes to

— decides upon what to “retain’ and “‘what to leave"
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38.4.2 The Top-down Model

Top-down processing refers to the use of predictions based on

s prior knowledge.

one
A Reader's Prior ,
: . The Meanings The Vocabulary
Experience with Ideas
Life \__,  ARcader Syt
. yntax
. constructs in : ’
Lm' 1guage relation to a and form of
Literature TEXT a TEXT

Figure-38.1: The Relationship among Prior Experiences,
a Text and the Meaning - Schema Theory

Figure-38.1 shows the relationship among prior knowledge, a
text and the meanings a reader constructs in relation to the text. It
summarises what is known as Schema theory. The figure shows that
in creating meaning. good readers rely on their prior knowledge of how
language works, of how ideas are organized in writing and how

different forms are structured.
An important function of schemata is to help readers to match

what they know with what the written text tells them.
A mature reader according to the top-down model

gets hold of large chunks of text

L ]
e  makes use of prediction to guess meaning
e puts to use hisher previous or prior knowledge to reconstruct
meaning
38.4.3 Interactive Model
The interactive model brings together both the models. In this
simultaneously making use

model the good reader processes eXts by
of the support that comes from good knowledge of the language as

well as knowledge of the world. the culture and knowledge of the
writing conventions of the language. Reading is thus an‘intgmcn\'e
process and comprises a multiplicity of skills made use of in different
ways for differing texts.

Reading is thus viewed as an active
be actively involved in getting meaning out 0

guessing what the text will say next.
R

process. The reader has to
f the text as well as



Types of Reading and

Reading for Perception and
Comprehension

[ -

“Some books are to be tasted, others to be swallowed
and few to be chewed and digested”. —Francis Bacon

The place of reading in a teaching-learning context involves the

development of the ability in leamers to handle different kinds of

reading efficiently. Special kind of instructional help is necessary to
develop reading competence in pupils; they should have a clear
understanding of the kind of reading activity and work actively on the
given written or printed texts. The students should be exposed to the

different types of Reading explained in this chapter.

39.1 Oral Reading

Oral Reading is largely part of beginning reading. Young children
associate the letters with the sounds these letters represent. They read
aloud the letters and their combinations. The teacher can introduce
reading books thal have attractive pictures on each page with
sentences written below them.

. /)ml Reading serves a few specific functions.
— Itis used as a pronunciation check.
— It serves as a check on the bottom-up skills.

— It contributes to student participation by being a source of
mouvation and interest to individual students,

Oral Reading is considered to be a pre-reading preparation.

39.2 Loud Reading

'\!Rcuding aloud means reading the printed or written material by
producing sounds audible to o(hcrs) It implies the use of voice that

E—
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. centences that ’he IS reguired to speak at a normal speed. For

- he needs an effective practice of grasping the patters he is going
this od because most of the words and phrases may be new. When
;‘:er:wdems acquire the ability to read effectively and with ease every

itern. the purpose of loud reading is served.
pattet™ '
{ Merits of Loud Reading

2
\)9 Loud Reading provides practice in good speech.
[ ]

o It offers opportunity for the teaf:hf:r to find out whether the pupil
is reading with correct pronunciation, stress and intonation.

Loud Reading improves the listening ability. They learn to

’ recognize different sound patterns.

e Abilityto read well gives the student a sense of pleasure, power,
and mastery over the language.

e The pupil concentrates while reading aloud because of the

conscious effort needed.

9.2.2 Limitations of Loud Reading
In loud reading, attention is focused on sounds of words rather

Ve

a
than on comprehension aspect.
s Habit of loud reading sometimes disturbs others.
s In overcrowded classes, it is not possible to give every student a
chance for loud reading. . -
i nsion.
I d reduces speed and impedes comprenensi
R s a basis for silent reading.

According to Hagbolt, loud reading} i'
A.W. Frisby calls it a ‘necessary evil”.

39.3 Silent Reading

) : dible to
[ o L ing without producing sounds audible
[ Silent Reading is reading advanced levels of leaming

: ] ing i | at the
others. This type of reading 1s usefu kiyan
a language.) Handschin says. “Silent reading mculcqres a l;);e f(:)}
reading anfl is pleasurable and it gives the pupil a feeding
power and achievement .

/Silent reading should be encourage

readi"lg is of great utility to the Indian pupl
foreign language.

d in pupils. Training in silent
Is leaming English as a

should be z'tudil.)le both to the reader himself and the audience before
whom reading is done. In reading aloud, the pupil is confronted with




Teaching of E nglish ( Principles and Practices)

of Silent Reading

s both an end and a means in reading. It g
$ 4

286 .

3.1 Objectives

Silent reading i nd
means to achieve the following objectives

Intellectual: The students are quickly able to get at the fac(s o
S Or

]
thoughts contained in the subject matter.
a Literary: The students get a (aste of English language gnq
literature. ¢
s Linguistic: It aims at expansion of vocabulary and knowleg
oy '8¢

of English syntax, /¢ -+~ |

s To the able to read rapidly.

s To meditate or ponder on the reading material.

39.3.2 Uses of Silent Reading
— To make a survey of materials to b i
To mak e studied and to look through
— Chapter headings and outlines.
—  To skim for information.
— To familiarize oneself with the material and its thought content
— To study the material in depth. |
— To study the language i i
' ge in which the material is wri
literary and linguistic point of view. e s writen from a
. )9.3.3 Merits of Silent Reading

(] Silent reading promotes .
outside the schon s self-study habits among students in and

e Silent readin
g develops the abilit
m i ) y to compreh :
atter due to concentration while reading prehend the subject

o Silent reading can b i
) e co :
without fatigup, ntinued for a considerable length of time

o Sil i
llent reading develops a taste for further readin
39.4 Intensive Reading ’
Intensive Reading
cading can be defined s ‘Reading shorter texts f
shorter texts for

only for detailed ¢ :
Sruetures comprehension of meaning b
Ctures and vocabulary, 8 but also for mastering the
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39.4.1 (sbjectives of Intensive Reading

[ntensive Reading has for its objective the full understanding of

{ with its argument, its symbolic, emotional and social overtones,

the tex
and literary

the attitudes and purposes of the author and the linguistic
means the author employs to achieve his purposc./ Intensive Reading i
in a sense d close and observant study. On this basis, Intensive Reading
has the following objectives.

To read fast with good comprehension, texts that are easy in
language and content of difficult texts that are familiar.

To read slowly but with excellent comprehension difficult texts.

To be able to skim and read for specific points of information.

—

—_—

To use works of reference.

To size up a book quickly and accurately. )

The aim of Intensive Reading is for pupils to acquirc a
detailed and deep knowledge and to increase their power of expression.
[n other words, we can say that the chief aim is the linguistic; The pupils
study the language from different angles and then arme at its full
meaning. The Intensive Reading material is analysed, every word 15

ed and every para or stanza is paraphrased. According O
ading is 1o give the learner

—_—

explain
Hornby, “the purpose of intensive re
chances to make ‘new friends’ in the English language”.

39.4.2 Steps in an Intensive Reading Lesson

¢ teacher explains the purpose for reading the

i) Introduction: Th
for the text 1o be

target passage, gives the students a setting
read, presents a background of appropriate information for the
text to be read and introduces the new vocabulary necessary 10
comprehend the main ideas in the text.
i) Reading: e Teacher reads while students listen.
o Teacher reads while students listen and read along.
o Students read silently.

iy  Comprehension tasks: Three types of questions are employed

for discussion:

s Information (what, when, where, who, how many €1c.)

s Inferential
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[ ]
readers judgement of the content)

iv) Review and related exercises.

3943 \yerits of Intensive Reading
o Increases the vocabulary of pupils.
o Teaches them grammar.
Improves their power of expression.
Acquaints them with new idioms and usages.
Helps to locate relevant information.
Enables to comprehend the subject matter fully.
Students are exposed to a variety of reading materials.

o Develops the skill of answering comprehension questions on the
passage read.

o  Students are trained to make inferences.
39.5 Extensive Reading

NV
- E)ftensive Reading is non-detailed study where pupils read for
mfom.xauon or just for the pleasure of reading. In this kind of readin
the primary quect is general comprehension, not language study. Sinccga
the aim here is to read rapidly, the ability to locate the ‘topic sen.tence’
of a Paragraph will be useful. The ability to guess the approximate
meaning of.a new word from the context will be found helpful,) The
skill of making rapid notes of relevant information for future use is als
a component of this useful skill of extensive reading. ’

39.5.1 9bjectives of Extensive Reading

/ .
s [Th i
| 1€ pnmary purpose of extensive reading is to train the student

o read directly and fluently j -
. ) y in the English | .
enjoyment without the aid of the teachger. anguage for his own

®  To increase passive vocabulary.
®  Toread rapidly.
. .
To understand the subject matter withoyt any difficulty
®  Todevelop the habit of silent reading. |
= To promote self study habit,
It should be ensured that th i
. : € subject matter meant for i
: t
s not difficult. Prof. Rivers says that material for ::t:::il::

Interpretative  (questions relating to author’s opiniop

E
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ading should be of a lower standard of difficulty than th.at of
'r,e,tensive reading. Such material will consist of short stories, simple
l \

biographical sketches, simplified plays etc/
5.2 Steps for Extensive Reading

o The teacher should give a brief introduction of the topic to
create class interest.

o Thedifficult words should be explained. |
Students should be asked to read it silently with reasonable
speed. .

¢ Comprehension questions should be put t0 test the grasp

students.

39.5.3 Merits of Extensive Reading

xtensive reading will increase the vocabulary.

. .
e Ithelpsin assimilation of ne\:; thOTlghtS and ideas.
' tive.
o It keepsthe children busy an ?C o e
e It has high ‘transfer of learning’ value since it prep
students for library reading. |
e It paves the way for self-study and self-education.

e The pupil leans to relate to various pres of written language
such as prose, poetry, drama, letters, biographies etc. -

e The pupils are also exposed to various strategies including
skimming, scanning predicting and so on.
'39.5.4 How to foster Extensive Reading in Pupils |
e interest in pupils t0 read extensively.

has to arous ' ‘
The tacher s that suit their

. . . .
s The teacher has to recommend to individual book
tastes. 4 y
s  Excited passages and enjoyable stones from books can be us
i ion. .
ot f special interest which

s Reading aloud to the class, passages O

the teacher herself has liked. .
s  Encouraging pupils to talk about the books on articles they read,

the exciting incidents or on the characters etc.

a  Having part of the stories acted in class.
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Urging pupils to read a minimum number of books suiteq
level from the school library or during the library period to thej;

a  Persuade pupils to buy a few books

39.6 Skimming

When skimming. we go through the reading material qujck]y :
order to get the gist of it, o know how it is organized or to q lck{y in
of the tone or the intention of the writer. get an idea

We do this, for exam
S, ple when we want to find
R out
certain article is relevant to our area of research or when v‘:/ hether 5
over v g €
o Wha page of a newspaper to see if there is anything worth glapce
en we leaf through a book to find out its subject matter. reading

An exercisc that can be gi arn how to ski

| given to students to | m

L Ane earn h im i
ch,l,\f a passage 10 read fast and ask for only the main id(;a tOI‘hs asls
them to write a possible tit  the ma
e le and a sentence that captures the main

gt

39.7 Scanning

When scannin
often we do not c\'::ng‘rc‘:; l(;xnly :yl 10 locate specific information and
' ad the whole passage. We ‘
over the te - ge. We let our e
name, a d'“(l un! Ve find what we are looking for, wh )t’lfs e
« @ date or a specific piece of information , whether it is a

This skill involves th ili
informat; N s the ﬂbl]l[y to rejecl or pas .
bio(gn:“rlx'i(f:j !( Is a kind of reading we do when £e :e:;erh relovant
huppcr?cdtor Av;,wum t find out the date on which a ¢ tnf(?ugh he
When we go through the table of contents in afi)ozl: event

An activit
y suggested for s ing i
cutting and ask for < ‘ canning is to provide
sk for some specific information foun‘:i in th ta newspaper
e text.

39.8 Reading for Perception

Perception entai

_ ntails the abjl;

. ty to ~

print and ¢ . . recognize o .
perception CONNECt At 1o their  correspondin % Gaphic £ymibals
= extends from sounds (o W $ SR ouads S The
paragraphs and chapters. ords, phrases, sentences
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—
Students get 1o internalize, in an inductive manper. the

possibilities of sound values for each letter or combination of leters.
Emphasis is thus on decoding graphic information from the words.
phrases and sentences. Based on what they have been exposed 10,
students begin to read new combinations of vocabulary and sentence —

Jevel structures.

39.9 Reading for Comprehension

Reading for comprehension means reading with understanding.
e child has completed the stage of mechanical reading, he
clating written symbols to the thought
Reading comprebension involves

Once th
must gain the proficiency of

hidden behind the meaning.

understanding the meaning of

s+ new content woids.

+ new grammatical structures.

« new concepts of special references.
& relationship of ideas.
Reading comprehension involves the understanding of the

information stated directly in a text. The information may be facts and

details, sequences of events. main ideas and generalizations, causes
and effects. The key element in comprehension at this level is to state

exactly what the passage is about. The reader has 10 devc\op. a

thorough understanding of the passage at the plain sense, inferential

and critical sense levels.

Prof. F.G. French says that the role of the teacher is to act as 2
guide, showing her class how to uncover all that is there in the subject
matter, all that is to be examined in the construction patterns and

planned paragraphs in which the material is presented.




Strategies to

\Q Develop Reading

N
— Ty
enderstanding ™. —Francoise Grellet

. T‘f—: n .;*:if:oz coasideratons to be bome in mind whi

tzaa..-: ' Readms \ Skl among stwdens. The teacher m-“mk,)d
*mﬁ e T:; ._::?i}-:g ;V'::mpla mvolvad i reading comprehension
= m“ - T ;&;;\;ﬁ :o' develop reading must tebmken care of i
order 10 make e keamers independent and efficient readers. »Otm—

41.1 Reading is Purposeful - State the Purpose
Real bfe reading is always
- sading s always seff s wi
tSeren rypes of mameriaks foe mmﬁmm- P‘IP‘J—\ will have to read
of Wis imporamt fat mee purposes. Making pupils aware
e o it AT mas become an essendal pa;t of teaching
__’m,‘,_ l:“\\‘ The obvious way is to provide suitable read i
< 3 set S, e - = < ng
T o s o izt tasks 10 make the pupils read for well-
4LL1 Develop Reading Skills
Whike acaier 2 o required by each Text Type
of readime. They shouid be wrF s should develop several sub-skills
muin ik, 52 m o ‘m:(caiethemainpoims.ﬁn-doutthe
FdeT B0 separate fact “or” opim information and read critically in
41.1.2 Providing . ‘
Pre-reading Questions
The wse of ;
varioms as e Questions -
m;‘;:n“?egnmbemﬁmnwd‘ﬂlpﬂswfmm )
:hf‘-‘?us aNSWETS 10 one or ume 1o time, the wacher
gemng them into actual reading o such guestions before

[opic.

order © hel
In pn:viewing. a proficient reader makes use of the following.

Reading Sk:ll
299

41.13 Pre-viewing the Text

when pupils lack previous knowledge in the case of a particular
the teacher fnust provide relevant background information n
p them focus on the ext in order to comprehend it better

The titles or headings which provide clues 10 what the passage

a)
is about.

p) The table of contents which provide a view of what may be
found in different parts. ’

o) The index which shows where informaton can be found on a
particular topic in a book.

41.1.4 Focus on Silent Reading

asked to read the passage sileatly and 10

Pupils should be
comprehend better. Any explanation required on difficuit points in the
passage is given at this stage. They should be able to guess meanings

from contexss.

41.1.5 Train for Adequate Compnhelﬂon

Pupils should be sent back to the @eXt 1© Jook for answers 10
specific questons. Poor readers in partcular seldom go bevond
obvious or surface level answers. An imporiant part i
instruction is to steadily move the pupil from surface
comprehension to phases of comprehension that include both criveal

and creative understanding.
41.1.6 Evaluation of Reading Comprehension
Acommonfaﬂmeoftmchingxmiingisdrabscnoeo(msls-
msksandexemﬁcsmrmdingcqnptehem_\nmiﬁefd}o“-
up activity with a view © encouraging 1 -
canbeorganiZedbothinoralandin\\ﬁnen.Tbe}sbm}dworklon
exercises in vocabulary and compiete an extensive reading TV
jmes 0 2€1 feedback o0

/ Classroom activigies give students opporunt
their reading performance.
41.2 SQ3R Technique of Reading
f Reading is the SQ3R
Robinson. 20
in his book

techniques O

developed by Francis

One of the most quoted
siped this technique

method of Reading which was
educational psychologist. He has expi
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“Effective Study” (1970). This method is made

Studying a text. SQ3R stands for Survey, Question,
Review.

of five steps ip
Read, Recy) and

Survey: Survey refers to an overview o

keywords, glancing through the title Page, introduction, tapje of

contents. Survey includes skimming and scanning which are specific
reading techniques for efficient reading.

f the text, search for

¢ After survey, certain questions to which a person
eXpects to find answers are formed. These answers when put together
should form the main points of the passage.

Read: Read the text carefully and critically. The author’s ideas

epted as they are. The pupils can compare
amve at conclusions.

Recall: Recall the information You had read from time to time
and connect it with the Previous knowledge as well as the knowledge
to be gained in the future lessons.

Review: The method of review

Or revision is to look at the
passage as a whole and a ra

Pid repetition of the first four steps of this
technique. If the first four Steps have been completed, then Revision
Just takes a fraction of the ume spent in the first instance.

SQ3R method has been recommended as a means of gener?ﬁng
actve parucipation in the study and developing an intellectual attitude

towards  the matenal. |y cosures  a  higher degree of both
comprehension and retention.
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bility to se¢ the relat

The a
between parts.

whole of it and
estions

Plain Sense Level Qu -
To direct attention 10 and to help to identify the stated foqy,,

when did this happen, where, what etc.

To make clear the reference of the words and ohe
mmatical relationship of the words — for e.g. What doesr

this’ in the following passage refer to? We may also inclyqe

under this head questions on the organization of the paragraphg

internally and how different paragraphs of the passage are

related to each other and how each part builds up the whole,

E.g. What are most of the facts concerned with?

42.1.2 Inferential Level Skills
s The ability to infer the meaning of unfamiliar words from
contextual or internal clues without looking for these words in
dictionary. :
»  The ability to infer the emotional implications to respond to
figurative language.
®  Ability to infer the author’s intention, attitudes etc.

»  The ability to distinguish between fact and opinion.

Inferential Level Questions

— To make clear th ; .
words. e suggestion of feelings conveyed by individual

Eg i
Togm:that ldoes this word tell us about the speaker’s feelings?
€ clear the exact suggestion of the word in its context.

E.g. What do we us
rags’? ually feel when we see a man dressed in

— To make clear what ijs sug

comparisons, gested by figurative language or

_S"L‘/'\ / ge nAA

E.g. What does the expression

suggest about the writer’s attitude

42.1.3 Critical Reading Leve) Skills

The ability to identify the gy

X '-h ) % .
emotionally slanted words Or's bias or prejudice from the

ion of the parts of the passage (, th
C

(«

N
He is as obstinate as a mule’ [ ;.
h ¢ J

Reading Skill w3

E.g. Nelson Mandela is an African.

Here the writer shows a favourable attitude or approval.

[f he uses the word ‘Negro’ it shows disapproval.
The ability t0 compare books critically and determine that some
pooks are better than others.

42.2 Matching Tests
es of reading, matching tests could be given.

They test the students’ ability to discriminate visually between words
which aré spelt in fairly similar ways. These maiching test items will
also assist in developing word recognition speed. They read a
sentence, followed by four similar sentences, only one of which is
exactly the same s the previous one. At the intermediate and
advanced level of reading, testees are required 10 match meanings of

certain terms. Another item type involves the matching of a
paraphrase of phrases and sentences in a text with the original words

in the text.

42.3 True or False Reading Tests

e test is one of the most widely used tests of
type can read as:

are the following statements trué or

In the initial stag

The true/fals
reading comprehension. One item
According to this passage,

false?
The construction of true/false items based on a reading extract -

falls into two general categories: those which are independent of a
reading text and those which depend on a text. The reading text should
generally be a simple one which will be followed by more difficult
statements. In such cases, the testec’s comprehension ability lies in
understanding the reading text as well as the true/false statements.

42.4 Multiple-Choice Items
Most of the items under this category est the vocabulary. It is
felt that comprehension of a text lies in the understanding of the
meanings of words in the context. Another test type (€St
comprehension of grammatical structure.
For e.g. In spite of the loud music,

asleep.

[ soon managed to fall
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yon helped me 10 fall aslecy
o W 2

1% (¥ 1
A The loud 2 boud 1w

fell ameop 28 2 esult of the
e ":‘ 4w fade e unable 10 1al) asleep vy,
( The low

| fell a }rfp ever !}nux)) the music was Joud
1 v e LT -
ading comprehension 1y whe,, 4
tesdl fem in re :
A thurd type A "

od o read the text carefully once or twice befone
alees e H‘,QU" )

the correct option in e 1
s The chowe of cach
ammwering the guesbon T

4 lestee s comprebension of th
must depend on 3 ,
muluple-Chowe 1tem
reading text

42.5 Completion Test Items

Completon nems  measure recall rather than  recogpijon
Usually, completion items require ltlc thL‘b 1o supply 4 word or a
short phrase  Types of - completion ncr.n‘s for Lc»?mg reading
comprehension are divided into two groups, Type "“"””"”"” o 'b‘“"kh
for completon in the items following the text and IXI’C 2 consisty of
blianks in the textstself, Completion items are also useful for testing the
ability 1o deduce word meanings from the clues available in (he
context

I x Japan, in the interests of both the Japanese and the world

needs o be assured that efforts will be made to stabilize
the yen. For it part, Britain is now tuking active steps Lo improve ity

by developing new industries and cutting down on
imported goods of all kinds. ‘Talks now being held in Paris between
France and  Germany are directed  ut ways of increasing the
manulactuning capabihities of the two countries in the hope that this will
lead 1o a general improvement in the Furopean _.and
create more jobs.

42.6 Re-arrangement Itemsy

Re-armangement items are particularly useful for testing the
ability o understand g Mequence of steps in i process or events in a
narrative In Type | (ex ttem, the students wil) often be required to
rewnte the jumbled sentences n their correct sequence. In Type 2 test
lem, the jumbled entences are based on 4 reading comprehension
ext and should bhe unscrambled in e light of the information
contained in the text. The studenty sy write the letters of the
sentences in thew correct ordey In the boxey at the end of the i’lrm

Fradmy bball »

—
42.7 Choze Procedure
Jore wests, the words are delced sysemancally. Every o
.md:wwd by the test wriier and wn mos Cloze iests e blanks are
word 1%

' Lr;ng].h
of wf™ at which words are deieied » usually between

al
The ierva .
fifth and every tenth word. Thc fifth. sixth and seventh words
every idely favoured for deletion 0 cloze iests.

W '
ae e ™" uuuonummwrpmcdﬂzckruwn\omgw
The m '
reading comprehension.

opcn-ended Items |
@2 The term ‘open-ended’ busedlorefawmcpmvz
jecti ‘ of the testees.

it a completely subjective response on d:,dp:,wa ¢ s, The

elici nse required may range from a q&w : . ©

:::p:m’, e et isabl t:)w:\:a:d at least two or three

-es, It 18 frequently advi .e vo or thee
Wm" wn‘::r each answer. If the max.lmum. for a conec(fo no:::s
marks, for example, the marking guide might be as :

[ [ correct senience Of 2
Correct answer In a grammatically :

(4 (,()"ui“l“g 0"', a IlllﬂOf m P
.

Correct answer in a sentence containin

[ J
y 2 marks .
CITOrS . . o o v v o - | e
e Correct answer but very difficult to understand
errors . .. ... -- | mark

by
' . sage may be followed
Finally. a reading comprehension ral 5ue/falsc items, a few

° Incorrect answer in a sentence

. o eve
one or two multiple-choice items, scn ey
completion items and one or two open ended

42.9 Cursory Reading Tests
Cursory reading is a general term to deno
i ickly, skimming and scanning. en
neadmsl Qu:‘ yof reading speed. the students are ;.elnmllyn gg rrecd
gy . _ The actual readi
limited time in which to read the text e by the e of text

considered necessary will be largely delcrmlr o s generally cad
being read. It is to be noted here that pool

te the skills involved in



Techniques and Tasks for
Developing Speaking Skill

| CHAPTER]

“The ultimate goal of the speaking skill in English is to
enable the learner to communicate his or her thoughts,
ideas and feelings via oral language to meet the needs
faced by him or her”. —Bowen et al.

33.1 The Sub-skills of Speaking

Learning to speak in the second language involves developing

subtle and detailed knowledge about why, how, what and when to
communicate and complex skills for producing and negotiating
language in cultural and social contexts. The focus of speaking
skill is not only accuracy of pronunciation but adequacy of fluency and
communicative effectiveness that becomes the focus of speaking skill.

The following are the sub skills of speaking.

Produce the characteristic English speech sounds and sound
patterns, both in isolation and combination.

Use appropriate stress and intonation patterns.

Use appropriate words and structures to express the intended
meaning.

Recall words and structures quickly.

Organize s rth(’)ughts and ideas in a logical sequence.

Adjust his speech according to his audience, situation and
subject matter. ;

In an actual speaking situation most of these components

function simultaneously, demanding smooth coordination on the part of
the speaker.

33.2 Techniques in Teaching Speaking

The following are the major techniques of teaching oral skills.
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33.2.1 The Conversation Class

One of the
: accepted wa i
g ; ’ ys of teac i
as!(:;lvte;satlon class’. The teacher sits withhmg S Sl
€m questions aboy i
; t their ho
question-answer sess;j i oo
. on and is not a]
ba : b ways ve i i
lacks Interesting and Clearly deﬁned);opic;y R i
33.2.2\"T0pic-based Discussion |
F Another kind of fluency
1Scussion. The teacher pians disc

& ?
Was an improvement on the conve
IS now structured and clear.

bas«.ed activity is the topic-based
ussllons On interesting topics. This
Tsation class because the discussion

it g :
1S scope. It also provides 3 basis for feedback

3331
3 Tasks for developing the Speaking Skill

33.3.1 Types of Drills for Speaking

According to Th

: ompson d

walk - : and Wyatt (1 “ g

ng and running, is nor learnt eri;irely( lg)iS)rulesp;ta k'mg} o
. s learnt

more by practice
v [ The teach
5o that the pupils 5 €r must create meanin beb o
must b i Sf el the necessity of speaki gﬁd g
e made as’in - peaking English. The clgss

’ leresting and p], !
must find it a pleasyre o speak Eigalg;t;i as possible and the pupil

33.3.2 Sequencing

I u llS mledUElH Or in ou e V (0] € ICIICCS t() be

hey are spoken. They must Justify

placed in the ri
A ght order b
their choice of the order. gom t
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Speaking Skill

33.3.3 Picture Stories

Each group is given a set of pictures that can add up to a story.
At first the teacher may provide questions to make the task less
demanding or supply the beginnings or endings of the stories. However
the aim must be to generate independent work of being able to narrate

the story aloud.

33.3.4 Pair or Group Interviews
Each member asks questions which can help to elicit information
from the others (e.g. about person, family, hobbies, neighbourhood). At
a more advanced stage pupils in groups may gather questionnaire-
based information and use it to put together a joint informative
report. They may, for example collect their parents, neighbours
and others views on a topic of interest to society. The data thus
collected can become the basis of a group composition — a report — for
oral presentation.
3335, S}lbstitution
Substitution of a word, phrase or sentence is an elementary
method which helps students to produce new utterances and to

develop the speaking skill.
Students repeat the sentence. ‘This is a ball’ several times, and

then are given some names of objects such as mat, cat, rat, one after

\“"the other to substitute in the proper place and produce new sentences.

In this way, a sentence frame is practiced first; then suitable
slots in the frame are identified for substitution. When substitution is
‘made, a number of new sentences are produced with ease by
students.

Likewise, we may proceed to multiple-word substitution in the
same slot which necessitates making some grammatical changes in the
frame. Combining the substitution drill with processes of addition,
deletion and transposition of words, phrases makes these more

challenging to students.
33.3.6 Day-to-Day Expressions
Expressions of greeting, gratitude, small talk, introductions,

making acquaintances, leave taking, appreciation, expressions of regret
and asking to be excused etc. are important communicative acts that

students need to master.




258 Teachin 8 of English (. Principles and Practices) |
33.3.7 Fpee Talk

I\%lf less structured task suitable for all levels is free talk by
_individuals in pairs or in groups.| The teacher can provide a set of

The above-mentioned tasks must bring about the use of English
in true-to-life Situations, A planned progression from relatively easier

33.3.8 The Importance of Group Work in developing the
Speaking Skills

J’Group work has been found especially conducive in the
development of ora] skills for the following reasons.

®  Group work provides a framework whereby a learner can have
maximum participation.

®  Group work gives an Opportunity to learners to speak in small
groups, at times with thejr friends and this reduces the hesitation
and embarrassment which a shy learner may feel.

®  Learners fee] motivated which helps in establishing a sense of
personai rapport.

m  The teacher g0¢es round and notes the mistakes for follow-up
work. Remedial work helps the slow learners.

®  Group work provides an Opportunity for pre-teaching. Students
are more likely to learn from each other than from the teacher;
mistakes get corrected in g healthy atmosphere,

m The important features of interaction skills such as turn-taking,
adjusting one’s speech to what the other person knows and
wants to hear also gets practiced.
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i Once they assume a role the stude
and to

such an)rOf(:if:dwor:S a}? d sentences appropriate to the situation. Roles

s, brothers, sisters, pare :
charact » parents, teachers, shopkee
e gErs erct)n; tl;e textbook and popular television programrFr)les E:/Se’
Shopp{ngggholi da y Doff (1988)-. Everyday life situations such as
o fou’nd ” b}'S, camps, local journeys, fables, and folktales have
situation for rol o SIS e yet another excellent
stvid: holds th;oaft-é)r:gy j Th;lshrole-play involves several students at once
4 on of the class, even as it
: ’ enabl
original and produce utterances often on their own A i

nts are forced to improvise -_

Communication Games

Communication games was first introduced and developed by
Caldwell Cook in the 19" century. Language games involve activity
both on the part of the students as well as the teacher. A resourceful
teacher can make use of any language game suiting her needs. To
introduce an element of competition in the game, the class may be
divided into teams. A stock of language games would {he useful for an
English teacher especially if she is required to take a ‘proxy class’.

35.1 Vocabulary Games

e A long word is given to children and they are asked to write as
many words as possible within a stipulated time.

e  Children are given a word and are asked to change one letter
only and make a new word. E.g. bad, bed, bar, pad, sad, had,
bat, dam, bag.

e  Children are given a word and are asked to make another word
of the same length with the last letter in the previous word.
log, gem, mad, day, yes, sad, dim, mat, tap.

e The teacher can give a letter say K; the students are asked to
write out words starting with that letter. The student who writes
the maximum words gets the prize.

e The students are asked to pick out things they see around them
and are asked what they are, what they are called, what they
are used for etc. This helps direct vocabulary building.

35.2 Grammar Games

Huntoon (1994) suggests a language game in which each
student uses a minimum of five past tense verbs to describe the
activities. The sixth is passed to the next student as an incomplete
sentence and that student must incorporate it into a description of his
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own activities. No verb shoul

verb forms and helps
ps students to master the
form: . struct i
condition in which these verbs should be used it

P .
hrasal verbs: The students should listen carefully to each

sentence. Then the sentence sho
: uld be ituti
appropriate phrasal verb for a single verll)).alr Ly i 1w At

E.g i) He arose ten minutes later,
He got up ten minutes later.
1) He ascended to the second floor.

He went up to the second floor,

emerges is seldom recognized
meaningful sentences.

Barriers to '
Effective Communication

No matter how good and effective a communicator one may be,
yet the fact is that one does face certain barriers, from time to time,
which forces them to work on becoming even more effective in their
skills to communicate. Here are some of the communication barriers
that occur while speaking.

The learners can develop oral fluency through interactive
language teaching. The teacher provides the above-mentioned task
practices in the classroom through various kinds of communicative
activities, structured in order to suit the learners’ level of ability. The
teacher creates a situation and sets an activity in motion but it is the
learners themselves who are responsible for conducting the interaction
to the conclusion. The teacher must make sure that learners
understand what they are required to do in an activity. The teacher’s
presence may be an important psychological support for many

learners. The teacher needs to discourage learners from restoring to

their mother-tongue in moments of difficulty.

Besides these communicative activities, there are imaginative
activities to develop the speaking skill — the use of the audio, video and
other authentic materials; even poetry and songs could be used.

The students interact in the target language, perhaps painfully in
the beginning but later overcome the timidity. They gain confidence
and start cooperating in these interactive sessions. With one new
activity everyday, an unimaginative, conventional classroom can
gradually be transformed into a stimulating communicative interaction
where students comprehend, communicate and create language that is
meaningful.
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36.1 Barriers while Speaking :

e Unclear messages.

e Lack of consistency in the communication process,
. Incompleter 's'entences.

e Not understanding the receiver.

e  Not seeking clarifications while communicating.

,®  An individual’s subjective viewpoint towards issues leads to
, assumptions. .4

° An emotional block which can lead to an attitude of indifference,
suspicion or hostility towards the subject.

e An emotional block or bias that is based on a third party’s
viewpoint or on what you have heard.

e Words can have different meanings to different people thus
blocking communication, '@ ¢ pef |

36.2 How to Overcome Barriers in Communication

We live in a “verbal” environment. Words constitute the most
frequently used tool for communicating. Words usually facilitate
communication; however, their careless improper use in a given
situation can create g communication barrier.

The words we use should be selected carefully. Dr. Rudolph

-~ Flesch, a specialist in words and communication, suggests a way to

. {

break through the word barrier.

= Use familiar words in place of the unfamiliar.
=  Use concrete words in the place of the abstract.
m  Use short words in place of long.
|

#

Use single word in place of several.




Characteristics of [E}m
Good Handwriting o4

“Handwriting builds confidence, teaches children to

have an organized approach and enhances the;s ability
to communicate’. —Jan Oslen

Handwriting is a primary writing skill. Good handwriting gives 4
pleasant impression and is a mark of good education. Teachers should
teach handwriting most carefully and sincerely. Bad handwriting is a
proof not that the pupil has been lazy, but that the teacher has not
given ample training.

Since English is a second language, the writing of it should begin

only after they have learnt to write in their native language. The pupils
will have acquired some amount of muscle control for writing, while

writing their mother tongue. But since they are learning a completely
new script, intensive practice will be necessary.

46.1 Characteristics of Good Handwriting

46.1.1 Distinctiveness

Each letter should have a distinct characteristic of its own. Each
letter should be carefully formed so as to avoid the possibility of one
letter being mistaken for another. Each letter has a characteristic form
of its own. What may require help here is learning to discriminate
between their shapes (e.g. b, d, p, q). Here teachers can group letters
and teach them.

e  made by strokes (u, w, i, k, 1, x, )

o formed on the circle (c, e, a)
using circle and strokes (a, p, b, d, q)
formed by curves (s, g, y)

using strokes and curves (h, n, m, u, f)
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The strokes will have to be made in the righ; -
teacher has to show where to begin a letter, how o m dlreclion.
to end. Strokes in the proper direction wi]| Minimjze ”(])Ve anq e
lifting the pen and will facilitate Joining of letters natyr “e Essity of
teacher may show the direction and the order of U?e q .

arrow marks and numbers. (rokeg Wigh
46.1.2 Legibility
Legibility of handwriting depends on Maintajp;

contrasts between the letters (called grapheme Contrmg the Cruci)
the pupils to maintain these contrasts in their wrjy w5 To each
should first draw their attention to the distinguish'ng, iy
apparently similar lessons. For instance, they shouldliblg ¢
what makes an ‘0" different from €, 4, an h from p ande able o See
sboyld practice writing letters in groups taking care " on PUpﬂs -~
dlsnnguishing features of each letter. In order to get legibﬁig,]?mal“ the

atureg in

|

and quality of strokes,
46.1.3 Simplicity

46.1.4 Uniformity

have f'l'hedstyle in writing should ensure uniformity in size. Teachers
conecto:p tpe use of four-line paper helpful in building habits of
Irection, spacing and correct Proportion of parts of different

letters. The three f.
: actors . .
to look at are: tia} ke handwriting uniform and pleasant

1) uniformity of the size of the individual letters.
1i) uniformity of the Spaces between the Jetters.

i)  uniformity of the dirae:
letters Yy of the direction ang the angle of the slant of the

46.1.5 Spacing

words ?:”“'"fg should be neatly spaced. The letters in a word, the
@ fine and the lines on a Page should not be crowded or too

Wriling Skill
9

ether. A harmonious spacing of |
and lines is

o ters, w
closely sessary in neat handwriting, rds
netts

516 Capiaization
46. Capital letters are 10 be taught only after ) yhe small |
ical method of teaching cap . CUers ae
. An economica . "INg Capital letters jg (, grou
taught accordance with their shapes either round, squzye, half sqy
[het;r;llfncircle. The use of capitals should be taught o sugepy,
or .
46.1.7 Bunctuation
punctuation is a device that se‘.eks' (0 remove some of the
oncies of the written language by indicating the speech patterns
deficien al symbols. Punctuation helps the reader to understand the
with vls'-lﬁes grammatical structures, gives emphasis to certain words

lari .
text, C nd is used to convey meaning.

hrases & e’ -
and p punctuation marks are also called as ‘stops’. The semicolon (;)

-) joi d groups without a

-y and the dash (-) joins words or word group
e y Olotl'lofa) The full stop (), the question mark (?) and the
s e (!) usually separate sentences while the comma (,)

jon mark . I
eXCIaZ::K;ans of sentences. The capital letter marks the begmmng of
sep::nces and is used in proper nouns. The brackets and the single r
sen

i lose words or word groups in
marks are used to enc
double quotation
Jarger constructions.

46.1.8 Speed

Speed in han
movement of the fin
to improve speed.

iti n the thythmic and automatic
s o o d practice is the only way

gers and hand. Continue:
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“The truth is that mastering h ..
g handwritin t .
up for other leamning successes”. & se—SZfzhr:zljre;

F.G French points out that the i
o teaching of writi
acuvity should be considered from two points ;‘fflgv las a physica]
g:nmar;shlp. Ll?at is training in simple handwriting and theew‘ One_ s
m q exercnsg In leamning to write the language. Th Jecond is g
stages in developing a good handwriting ge- Cre are three

47.1 Stages in Developing a Good Handwriti
47.1.1 Stage I - Penmanship e
The writing of En
of training in penmanshj
Writing patterns
. The first Step in teachj
practice the writing patterns.
Freehand drawing
Give them
lines of varjouys lenagt?l? in?ifdsi::g'
Controlled drawing l
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Writing Skill 131

o begin with

. petter t . . |
L small letters in Print script.

separate
separate capital letters in Print script.
cursive separate small letters.

d capital letters.
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@
.
- S
s cursive joine

1.2 Stage I1 — Word Writing

As soon as possible, the pupils’ attention should be drawn

writing of words by putting letters together. The letters
d by giving each small letter a little tail as a joiner. The
words from the English Reader or they may do so in

47.

owards the
may be joine
upils may copy
four-lined copybooks.
47.1.3 Stage III — Sentence Writing
After giving practice in writing words, the pupils should start
writing simple sentences. The sentences may be copied from the
English Reader Attention should be paid to the size, style and

formation of letters.
47.2 Essentials of Good Handwriting

The following are the essential factors to improve handwriting.
¢ Right posture is an important factor in teaching hand\yriting. The
pupil should keep his body upright and a little slanung towards
the desk. The head should bend a little towards the desk, at
about twelve inches above the desk. ‘
¢ The choice of script at the early stages could be print script and
after a year or two, the pupil can write in the cursiveé s.cn[-DL.
¢ Choice of style in writing varies from individual to individual.
The style should be either vertical or slant but never a
combination of both.
¢  Teacher’s handwriting on the blacﬁ
serve as a good model of handwriting
may be asked to reproduce them in their
writing of the teacher. e  dwriting, It can

¢  Dictation can be a good exercise to_im R i
be a good practice in the manipulative aspect 0 v em; e
practice in the letters of the alphabet. To achieve ,

board or the notebook should
for students. The children
notebooks. imitating the
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