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Characteristics
• Material is presented in dialogue form.
• There is no dependence on mimicry, 

memorization of set phrases, and over learning.
• Structural patterns are taught using repetitive 

drills.
• There is little or no grammatical  explanation.
• Great importance to pronunciation.
• Very little use of the mother tongue by teachers 

is permitted.
• Vocabulary is strictly limited in context.

6



Dr.V.UMADEVI

SWOT 
• Strength
• Automatic learning without stopping.
• It :is emphasized in sentence production.
• Weaknesses
• Too much repetition
• Errors were not necessarily to be avoided at all costs.
• No meaningful learning
• Opportunities:
• Takes advantage of pronunciation skills.
• Most part of the lesson is given  in the target language
• Threats:
• It must develop language competence better.
• Material must be oriented to the students.
•
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Objectives of Audio lingual method
• The teaching of the oral skills with 

accurate pronunciation, grammar and 
the ability to respond quickly and 
accurately is the main objective of 
audio lingual method. Reading and 
writing skills may be taught but they 
are dependent on the oral skills 
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• The Audio lingual method has the key features of 
drilling, memorization, repetition and over 
learning. The problem is with these features of 
this method because these features can be 
included in its demerits. It was seen that the 
expected results of the Audio lingual method 
were not seen into the learners because they 
were not able to use the memorized structures 
out of the classroom and in the natural context. 
The experience of studying language through 
Audio lingual procedure was boring and 
unsatisfying.
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 (CLL) is one of the ‘designer’ 
methods of language acquisition that arose in the 1970’s (along with 
The Silent Way, Suggestopoedia and TPR) and forms part of the 
Humanistic Approach to language learning. The key features of 
these methodologies is that they flout orthodox language teaching, 
they have a guru. They all developed from outside language teaching. 
Additionally they are all rigidly-prescriptive and emphasise the 
learners’ responsibility for their own learning.

 Jesuit 
priest, whose work in Counselling Learning (a general learning 
approach based on Rogerian counselling ideas and practices) was 
applied to language learning.
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• The key idea is that the students determine what is to be learned, so the 
teacher is a facilitator and provides support. In the basic form of CLL, a 
maximum of 12 students sit in a circle. There is a small portable tape 
recorder inside the circle. The teacher (who is termed the ‘Knower’ ) 
stands outside the circle. When a student has decided they want to say 
something in the foreign language, they call the Knower over and 
whisper what they want to say, in their mother tongue. The teacher, also 
in a whisper, then offers the equivalent utterance in English (or the 
target language). The student attempts to repeat the utterance, with 
encouragement from the Knower, with the rest of the group 
eavesdropping. When the Knower is satisfied, the utterance is recorded 
by the student. Another student then repeats the process until there is a 
kind of dialogue recorded. The Knower then replays the recording, and 
transcribes it on the board. This is followed by analysis, and questions 
from students. In a subsequent session, the Knower may suggest 
activities springing from the dialogue. Gradually, the students spin a 
web of language.
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• https://www.slideshare.net/Youngphilosopher
/community-language-learning-cll-41355949
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DIRECT METHOD

The Direct Method, also called as the 
Natural Method, emerged first in 
Germany and France and was 
popularized by Berlitz.
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TEACHER'S AND LEARNER'S ROLE
• In this method, the role of the teacher is to direct the 

class activities, encourage students to participate in 
class by asking them questions constantly, and corrects 
their mistakes immediately. Something really important 
in this role is that students and teachers are partners 
in the learning process. In the other hand, the student 
role is less passive than in the grammar translation 
method. Moreover, there is student self-correction; they 
have to speak a lot that means that their 
communicative skills are emphasized.
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Techniques that can be used
• Some techniques that can be used are 

reading aloud. Students can read a 
paragraph aloud and the teacher is going 
to correct the mistakes on the spot. And 
another one can be dictation. In this 
case teachers dictate a dialog or a 
paragraph to their students, and they 
have to write it down. At the end the 
teacher check them.
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Recap
• The Direct Method (DM) emerged in the 1890s largely as 

a response to the Grammar-Translation Method to 
teach learners to genuinely communicate. The 
argument was that the GT Method taught learners 
about the target language but not how to speak the 
target-language. In DM, there is no translation. In fact 
mother-tongue is expressly forbidden, and all 
communication is directly in the target language. 
Vocabulary is explained through visual aids and 
miming. Listening and speaking skills are given priority, 
though reading and writing play their part. Grammar is 
deduced rather than instilled.
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Q & A
• Teacher’s role: to provide translation of new grammatical items, to answer 

students’ questions about the meaning of items, to monitor students’ work 
for grammatical accuracy, to develop translation activities:
Students’ role: to learn and practice grammar rules, to try out new 
grammar items in some and written texts

•
Common classroom activities: translation of sentences from one language to 
another: writing sentences using the new grammar

• Direct method:
Teacher’s role: to present new items through the use of questions and 
demonstration, to monitor students’ production for accuracy, to avoid use of 
the mother tongue
Students’ role: to listen and repeat, to ask and answer questions

•
Common classroom activities: drills and repetition activities: question and 
answer activities
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          GRAMMAR TRANSLATION                 
METHOD   
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 The grammar translation method is a method of 
teaching foreign languages derived from the 
classical method of teaching Greek and Latin. In 
grammar-translation classes, students learn 
grammatical rules and then apply those rules by 
translating sentences between the target language 
and the native language. Advanced students may 
be required to translate whole texts word-for-word. 
The method has two main goals: to enable 
students to read and translate literature written 
in the target language, and to further students’ 
general intellectual development.
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                             Characteristics:
 Classes are taught in the mother tongue
 Much vocabulary is taught in the form of lists of 

isolated words.
 Little or no attention is given to pronunciation.
 Reading of difficult texts is begun early.
 Long, elaborate explanations of the intricacies of 

grammar are given.
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Why would I use this method?

 GTM focuses on the application of grammar and correct 
sentence structure. This is especially helpful in teaching 
students how to write and read in another language, 
allowing them to explore interchangeable words and 
phrases (i.e., different words for different tenses) more 
effectively than a verbal teaching method.

 Tests of grammar rules and of translations are easy to 
construct.

 Class activities or learning games are rarely necessary, as 
students are translating text to another language directly. 
Teachers who are not fluent in English (but fluent in the 
other language that the students primarily use) can teach 
English using this approach, as the emphasis is not on the 
spoken word but on translations.
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SWOT
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                                    Strengths: 
 Students learn a lot of vocabulary.
 Reading and writing skills are excelled. 
 It activates students´ memory.
                                Weaknesses: 
 Poor listening and speaking.
 Unnatural and Inaccurate Pronunciation
 GTM is not interactive and engaging for students.
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   Opportunities:
 It gives the chance of learning a new language using 

textbooks.
 Students can learn vocabulary not only in the target 

language but also in their mother tongue.
Threats:

§  No oral work takes place in the class room due to this 
method. Only teacher speaks  

§ Students try to do everything by translating 
  The students don't develop the power of thinking in the 

target language. They become mentally lazy.
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 https://youtu.be/BGkCVB2reYQ
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NEXT…….
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Methods  in  ELT
Ø GT
Ø Direct Method
Ø Audio-Lingual
Ø CLL
Ø The Silent Way
Ø Suggestopedia
Ø Total Physical Response
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The Silent Way
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• The Silent Way was founded in the early 1970s by the 
Egyptian mathematician and educator . It 
is based on the idea that language learning can be 
enhanced in three main ways: discovery rather than 
teaching; problem-solving in the target language; the use 
of physical tools. Above all, like Victorian children, the 
teacher should be seen and not heard. In the Silent Way, 
the teacher is a facilitator, intervening vocally only if 
absolutely necessary. Learning is achieved through the 
use of colour-coded charts that represent the sounds and 
spellings of language and small, coloured, multi-length 
blocks of wood called Cuisenaire rods (originally designed 
for mathematics). An essential tenet of the Silent Way is 
that the teacher does not teach but helps the learner 
learn.
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           Typical features of a Silent Way 
• target language/some mother tongue
• learner-centred
• teacher silence except as last resort
• TL sounds presented via sound-colour chart
• Cuisenaire rods represent words in a sentence or 
express meaning, for example numbers, colours or 
prepositions

• co-operative spirit between learners encouraged
• specific teacher gestures indicate corrections to be 
made. 3



• The general goal of the Silent Way is to help beginning-
level students gain basic fluency in the target language, 
with the ultimate aim being near-native language 
proficiency and good pronunciation.

• Silent Way method discovered since The Audio-lingual 
Method has the problem that students are unable to 
transfer the habits they have mastered in the classroom 
to communicate use outside it. Furthermore, the idea 
that learning a language meant forming a set of habits 
was seriously challenged in the early 1960s, particularly 
by Linguist Noam Chomsky. He proposed that speakers 
have knowledge of underlying abstract rules, which allow 
them to understand and create new utterances.
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• The  Silent Way method is based on the premise that 
teacher should be silent as much as possible and the 
learners should be encouraged to produce language as 
much as possible. It assumes that learners work with 
resources and nothing else, as they are solely responsible 
for what they learn.

• The role of the student is:

• To make use of what they know, to free themselves of any 
obstacles that would interfere with giving their utmost 
attention to the learning task, and to actively engage in 
exploring the language.
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• The areas of language are more emphasize in pronounciation. 
Pronunciation is very important for the students because 
pronunciation produces the sounds. There is also focus on the 
structures of the language, although explicit grammar rules may 
never be supplied.

• The language skills are emphasize on reading comprehension and 
writing skill about what they have already produced orally.

• The method emphasizes learner autonomy and active student 
participation. Silence is used as a tool to achieve this goal; the 
teacher uses a mixture of silence and gestures to focus students' 
attention, to elicit responses from them, and to encourage them to 
correct their own errors. Pronunciation is seen as fundamental to 
the method, with a great deal of time spent on it each lesson. The 
Silent Way uses a structural syllabus and concentrates on teaching 
a small number of functional and versatile words. Translation and 
rote repetition are avoided, and the language is usually practiced in 
meaningful contexts. Evaluation is carried out by observation, and 
the teacher may never set a formal test.
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                    Teaching materials
• The silent way makes use of specialized teaching 

materials: colored Cuisenaire rods, the , 
 and . 

• The Cuisenaire rods are wooden, and come in ten 
different lengths, but identical cross-section; each length 
has its own assigned color. The rods are used in a wide 
variety of situations in the classroom. At the beginning 
stages they can be used to practice colors and numbers, 
and later they can be used in more complex grammar. 
For example, to teach prepositions the teacher could use 
the statement "The blue rod is between the green one and 
the yellow one.
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Cuisenaire rods
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• The  contain the functional vocabulary of the 
target language, and use the same color scheme as the 
sound-color chart. Each letter is colored in a way that 
indicates its pronunciation. The teacher can point to the 
chart to highlight the pronunciation of different words in 
sentences that the students are learning. There are twelve 
word charts in English, containing a total of around five 
hundred words. The Fidel charts also use the same color-
coding, and list the various ways that sounds can be 
spelled. For example, in English, the entry for the sound 
/ey/ contains the spellings ay, ea, ei, eigh, etc., all 
written in the same color. These can be used to help 
students associate sounds with their spelling.
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